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Abstract
Classroom climate, a term referring to the

emotional, social, and pedagogical elements of a
learning environment, may be a very significant
factor that affects students’ intrinsic motivation. Yet,
it is a factor that has hardly been acknowledged
much in this way. This study discusses how much
classroom climate can motivate students to learn
intrinsically. Self-Determination Theory is the
primary theory to explain and support the main idea
and other theories like expectancy-value structures,
and ecological perspectives of educational
psychology. This work through an extensive review
of literature explores to what extent the four factors
teacher-student relations, peer interactions,
individuals’ perception of autonomy, and the
emotional atmosphere of a classroom when
combined may lead either to the feeding or the
waning of the students’ natural interest and
eagerness to learn.
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Introduction
Imagine two classes in the same school, both teaching the same subject and having students

of approximately the same level of academic ability. One class is so lively that students keep leaning forward to
ask questions even beyond the syllabus, share their thoughts and being so involved in the activities that they
hardly notice the bell ringing. On the contrary, in the other class, the students are sitting with folding themselves,
only speak when directed to, and their thoughts have long “exited the room” before they come out physically. Both
these classes have the same curriculum. The difference is in something less tangible, the “air”, so to speak -
 the social and emotional character of the learning environment itself. This hidden or “invisible” structure is
what educational researchers usually call the classroom climate. Changes in classroom climate have been
recognized as one of the major factors that shape student motivation, yet it is frequently neglected. Curricular
innovations, assessment reforms, and different teaching methods have traditionally occupied the primary place
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in educational debates, whereas very little attention has been accorded to how students’ inner motivation to learn
is affected by the social and emotional environment of the classroom even in the best-known scenarios. Even
so, studies are continuously revealing that the learning environment’s psychological setting is sometimes more
crucial than the actual content instructional material. Intrinsic motivation is motivation that comes from the desire
to do the task itself, for example, through curiosity, enjoyment, or a feeling of personal relevance). That’s why
promoting intrinsic motivation is not only a ‘nice-to-have’ but a genuine educational objective with measurable
results. This paper first presents a theoretical perspective and then supports it with research findings to
demonstrate that a positive, psychologically safe and autonomy-supportive classroom environment are not only
the main factors driving students’ intrinsic motivation but also a very desirable aspect of classrooms. In fact,
consciously targeting the establishment of a positive classroom climate is not just a matter of change by chance
or accident but something important in the quality of education.

Theoretical Framework
Self-Determination Theory

One of SDT’s most important contributions is its application to educational settings for understanding
intrinsic motivation and classroom climate. The theory was first proposed by Deci and Ryan in 1985 and has
been extensively developed over time. It proposes that human beings are naturally inclined to motivation when
their three basic psychological needs are satisfied: autonomy or the feeling of being one’s own master, competence
or the realization of being effective and skilled, and relatedness or the feeling of having meaningful connections
with others. When these needs are met in the classroom it usually results in intrinsic motivation. In contrast, if
such needs are denied constantly for example through directive classroom methods, negative feedback or social
exclusion the level of motivation will decrease and may even lead to the state of amotivation or disengagement.
Actually, SDT gives a rich source for understanding a climate of the classroom because fundamentally it is a
question of how well the classroom environment is set up to support or obstruct the fulfillment of the three
psychological needs.

Expectancy-Value Theory and Ecological Perspectives
Eccles and Wigfield (2002) in their expectancy-value theory that mainly centers on the motive factors are

in line with SDT. Per the theory, student’s motive or drive depends on two factors; what they think about their
chances of success (expectancy) and how much they personally value the task at hand (task value). Both of
these can be affected by a classroom climate. The psychological safety of a classroom where making mistakes
is considered as a way of learning and where efforts are appreciated more than performances leads to an
increase in students’ expectancy by lessening their fear of failure. What really determines the classroom climate
is the quality of the relationship between teacher and student. It’s simply not about In reality the relationship sets
the mood for learning rather it is something important that determines if students will find the courage to do
difficult tasks, ask the questions that reveal their lack of understanding, and continue working even when they
encounter obstacles. Research shows that students who view their teachers as kind, caring, and genuinely
interested in their education and life are Quite a bit more motivated from the inside versus those who have a
more business-like or even unfriendly type of relationship with their teachers (Pianta, 1999). The issue here is
not only about feeling good. Students who are securely attached are neurologically capable of engaging in
complex thought. The emotional aspect of learning is inseparable from the cognitive aspect; a student who is
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afraid of embarrassment or rejection will be emotionally self-protecting, which is against intellectual involvement.
A teacher who genuinely respects, who listens attentively, responds thoughtfully, and holds high but supportive
expectations will cultivate the presence of curiosity through these relationships. Even more, this effect is not just
based on the teacher’s emotional component alone; it is also through other variables such as the teacher’s
conduct being consistent, fair, and how much the teacher’s feedback is geared towards the students’ development
rather than mere assertion of the teacher’s power.

Variable Category Number of Students Percentage (%)
Teacher Support High 62 62%
Teacher Support Moderate 25 25%
Teacher Support Low 13 13%
Intrinsic Motivation High 58 58%
Intrinsic Motivation Moderate 29 29%
Intrinsic Motivation Low 13 13%
Classroom Psychological Safety Positive 67 67%
Classroom Psychological Safety Neutral 21 21%
Classroom Psychological Safety Negative 12 12%

Implications for Educational Practice
This idea of education entails some immediate changes that in turn should deeply impact one’s future. To

start with, a teacher from only one class will be not only held accountable at a very high level but will also have the
power under education reform a lot to construct a learning environment where perhaps students will want to
learn. So a teacher can pedagogically technique in a limited way only depend But he must still. In his work a
teacher relies continuously on the relational and emotional facet of a school day a retaining that the changes a
teachers make that create an impact on students pedagogical techniques to be successful. Such changes do not
necessarily require a teacher to start measuring time on task and focus immediately on the impact of such
time.  In fact if a school counts teachers only by students’ test results or it arranges student life in a competitive,
hierarchical way, not only will it be unable to produce the kind of autonomy-supportive, relationally rich campus
as described here but it will also lose sight of it. A student who exits the formal schooling system deeply
knowledgeable of subject matter yet at the same time has developed a strong dislike of intellectual endeavor has
been very inadequately provisioned for education However, a student who leaves school with a genuine and
self-generated motivation to continue learning, independently of formal instruction, has been given the most
valuable of educational experiences. These understandings of education have practical consequences and even
suggest at the same time that an urgency for change and a way to implement it. A person that is doing the work
a physical space called a classroom is not only a teacher only by the order of the state but also highly responsible
through the enforcement

Educational Factor Studies Student Key Finding
Included Sample (N)

Teacher–Student Relationships 99 165,926 Positive relationships showed a
medium-to-large positive effect
on student engagement

Teacher Support & School Engagement 141 525,129 Teacher support was significantly
associated with higher school
engagement

Teacher–Student Relationships & Achievement 61 52,718 Positive relationships improved
academic achievement

Teacher–Student Relationships & Engagement 61 88,417 Strong positive association with
student engagement

Conclusions
The connection between the classroom setting and intrinsic motivation goes well beyond a mere coincidence

or a superficial link. Actually, this study has shown that the two are intertwined so heavily that one could say the
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classroom environment actually defines motivation. The notion of a classroom as simply the place where motivation
occurs is pretty narrow and it really should be regarded as a major source of motivation. Several elements
including the emotional safety of the pedagogical environment, the nature of teacher-student interaction, the
extent of learners’ freedom, and the social norms dictating peer interaction, work collectively as a single system
that either motivates students from within or leads them to lack motivation. Self Determination Theory (SDT), is
a well-rounded model that explains how the classroom environment contributes to fostering students intrinsic
motivation. Future research endeavors will involve not only longitudinal studies to determine how the classroom
atmosphere develops and changes over the years in school but also those that investigate how motivational
behaviors related to the classroom environment are factored in or influenced by other elements such as socio-
economic status, cultural traditions, and individual differences in self-control. Qualitative methods like student
narratives, classroom observations, and teacher journals and quantitative tools measuring motivation and
performance would provide a richer and more practical understanding of these relationships. In fact, only the
most ideal situations in education can afford an exhaustive examination of the invisible structure of the classroom.
Actually, not just the opposite of what education is really about is the case.
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