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Abstract

The concept of inclusive education
advocates for integrating students with diverse
learning needs into mainstream educational
settings, rather than isolating themin specialized
ingtitutions (UNESCO, 2020). This study aimsto
explore the perceptions of teachers in Bilaspur
district towards inclusive education, focusing on
the factorsthat shapetheir perception. This study
employs Qualitative research design using survey
method. A self-madetool i.e. 5-point Rating Scale
was used to collect data from the sample. 200
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I ntroduction

Inclusive education hasemerged asacentral component of global educationreforms, aimed at creating
equitablelearning environmentsfor al students, regardiessof their physicd, intdlectud, emotiond, or socio-
economic differences. The concept advocatesfor integrating tudentswith diversel earning needsinto maindream
educationa settings, rather than isolating them in specidized ingtitutions (UNESCO, 2020). Thisapproach
aligns with the United Nations’ Sustainable Development Goal 4, which calls for inclusive and equitable
quality education for al by 2030 (UN, 2015). Inclusive education isnot just alegal requirement in many
countriesbut isalso seen asamora imperativeto promote socid justice and equal opportunities.

Inthelndian context, inclusive education gained lega grounding with theimplementation of the Right to
Education (RTE) Act in 2009, which guaranteesfree and compul sory educationfor al children aged 6to 14,
including thosewith disabilities. The Rights of Personswith DisabilitiesAct (2016) further strengthensthis
mandate by emphasizing theright of childrenwith disabilitiesto beeducated in inclus veenvironments. Despite
thesepolicy initiatives, the practica implementation of inclusive education remainsachallenge, particularly in
rural areasof Bilaspur district in Chhattisgarh. A significant factor that determinesthe successof inclusive
education isthe perception and attitude of teachers, asthey arethe key facilitators of thisapproach inthe
classroom (Sharmaet a., 2020).
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Teachers’ perceptions toward inclusive education are shaped by a range of factors, including their
professiond training, availability of resources, andtheingtitutional support they receive. Research consstently
shows that teachers’ positive attitudes towards inclusive education play a crucial role in its successful
implementation. Teacherswho view inclusive education favorably are more likely to adapt their teaching
methods, collaborate with support staff, and make the necessary accommodationsto meet the needsof al
students (Sharmaé& Loreman, 2020). However, studiesalso reveal that many teachers, particularly inrura
settings, fed unprepared toteachinindusvedassroomsduetoinsufficient training, lack of speciaized resources,
and largeclasssizes (Kumar & Patra, 2022).

Inrurd aresslikeBilaspur district, where resources are often limited, teechersface uniquechallengesin
implementing inclusive education. The shortage of trained specia educators, inadequateinfrastructure, and
culturd atitudestoward disability further complicateeffortstointegrate sudentswith disabilitiesinto maindream
classrooms. Teachersin these settings often haveto manage diverse classroomswith limited support, which
can lead to frustration and negative attitudestoward inclusion (Chhabra& Singh, 2022). Moreover, socio-
economic factors such as poverty and low literacy rates in rural areas can also influence teachers’ perceptions
of inclusiveeducetion, asthey may fed overwhe med by the demandsof addressing both academic and socia
challengesfaced by their students (Pandey & Mishra, 2023).

Review of Literature

Sharma, Loreman, & Forlin (2020) explored the impact of professional training on teachers’ attitudes
towardinclusveeducationin India Ther study found that teacherswithforma trainingin specid educationor
inclusive education exhibited significantly more positive attitudes toward inclusion. However, thelack of
comprehendvetraning programsfor many teechersinrurd areasremainsasgnificant chalenge They suggested
that continuous professional development can enhance teachers’ confidence and willingness to implement
inclusvepractices.

Kumar & Patra(2022) highlighted that while many teachers support theideaof inclusion, they fed
constrained by thelack of resources, largeclasssizes, and insufficient timeto addresstheindividua needs of
studentswith disabilities. Teachersreported feding unprepared duetoinadequatetrainingininclusiveteaching
Srategies.

Chhabra& Singh (2022) examined the barrierstoimplementinginclusiveeducation inrura India
Their study identified mgor challenges such aslimited accessto speciaized teaching materials, ashortage of
trained specia educators, and poor infrastructure. Teachersexpressed frustration over thelack of ingtitutional
support, which negatively impacted their perceptionsof inclusive education.

Singh & Rathore(2021) studied the role of teachers’ self-efficacy in promoting inclusive education.
They found that teacherswith higher self-efficacy weremorelikely to adopt inclusive practicesand positively
influence students with diverse needs. The study stressed the importance of building teachers’ confidence
through targeted training and mentorship programs, particularly inrural settings.

Tiwari, Das& Sharma (2021) researched therole of Government support infacilitatinginclusive
educationinrural areas. They found that whilenationa policiesliketheRight to Education (RTE) Act provide
aframework for inclusion, thelack of cons stent implementation and resourcedlocationinrura districtshas
created agap between policy and practice. Teachersexpressed aneed for better support intermsof materias,
infrastructure, and accessto specia education experts.

Pandey & Mishra(2023) investigated the socio-economic factors influencing teachers’ attitudes toward
inclusiveeducationinrural India. They found that teachersinlow-incomerural areas often strugglewith
additional pressures such as poverty, lack of parental involvement, and high studen-teacher ratios. These
factors contributeto negative perceptions of inclusive education, asteachersfeel overwhelmed by theextra
chalengesof accommodating diverselearning needs.
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Bala& Gupta (2021) explored teachers’ preparedness to handle inclusive classrooms in rural districts
of Chhattisgarh. Thelr findingsreveal ed that most teachersfelt underprepared dueto insufficient pre-service
training oninclus veeducation. The sudy emphasized theneed for integrating inclusive education modulesinto
teacher education programsto ensurethat teachers can meet the diverse needs of their students.

Mishra& Jha(2022) focused ontheeffectivenessof professionad development programsinimproving
teachers’ attitudes toward inclusive education. The study found that teachers who participated in workshops
and training oninclusive education felt more confident in addressing the needs of studentswith disabilities.
However, access to such training was limited in rural districts, contributing to teachers’ feelings of inadequacy.

Rao & Kulkarni (2020) examined theroleof school |eadership in supporting inclusive education.
They found that teacherswho received strong support from their principal sand school management were
morelikely to have positiveattitudestoward inclusion. Effectiveleadership was seen asessentid infostering
aninclusiveschool culture,

Verma& Srivastava (2023) found that whileteachersare generaly infavor of inclusive education,
they face significant practical barriers, includinginsufficient classroom space, lack of teachingaids, and the
absence of support staff to assist with specia needs students. These challenges often lead to frustration and
resistancetoinclusive practices.

Rationale of the Study

Thisstudy aimsto explorethe perceptions of teachersin Bilaspur district toward inclusive education,
focusing on the factors that shape their perception. The study will investigate teachers’ awareness of inclusive
education policies, their preparednessto work with studentswith disabilities, and the level of support they
receivefrom their schoolsand the Government. By examining these perceptions, thisresearch seeksto identify
potentia barrierstotheeffectiveimplementation of inclusiveeducationinrura Indiaand offer recommendations
for improving teacher training and support systems.

Understanding the perceptionsof teachersisessentia for devel oping strategiesthat will foster amore
inclusiveand equitabl e educationa environment in Bilaspur and similar rurd regions. Teachersarethekey to
ensuring that inclusive education becomesaredlity, and addressing their concernsiscrucia for the success of
thistransformative approach (Tiwari et d., 2021).

Research Questions
Following research questionsleadsthisresearch:
1.  What perceptiondotheteachersof Bilaspur Digtrict of Chhattisgarh State haveabout inclusiveeducation?
2. What perception do theteachersof Bilaspur District of Chhattisgarh State have about challenges of
indusveeducation?
Objectives of the Sudy
Theobjectivesof thispieceof research are:
1. Tostudythe perception of teachers’ of Bilaspur District towards inclusive education.
2. Tostudy the perception of teachers’ of Bilaspur District towards challenges of inclusive education.

Delimitation

Thisstudy wasdeimited to Government teachersfrom Government midd e schoolsof Bilaspur Digtrict
of Chhattisgarh State only.
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M ethodology
Population, Sampleand Sampling

All the Government teachersfrom Government middle schoolsof Bilaspur District of Chhattisgarh
State congtitutethe popul ation. Thesamplewas sdl ected by purposive sampling method fromthelist provided
by the District Education Office. The samplefor the study included teachersfrom various school s across
urban aswell asfromrural areas of Chhattisgarh.

Research Design
Thisstudy employs Qualitative research design using survey method.

Data Collection Tool

A self-madetool i.e. 5-point Rating Scale was used to collect datafrom the sample. Thetool was
developed inHindi Language and it contains 10 closed ended type itemsfor which responseswererecorded
in5-pointslike Strongly Agree (SA), Agree (A), Neutral (N), Disagree (D) and Strongly Disagree (DS).
Therewere5 positiveitemsand 5 negative itemsin thetool apart fromthese 1 open ended item wasframed
to collect the responses from the teachers’ about the challenges of inclusive education. Content validity of the
tool isassured by the rel evant subject expert.

Data Analysis

1.  Analysisof Objectivel. To study the perception of teachers’ of Bilaspur District towards inclusive
education.

To get clear picture of perception of teachers’ towards inclusive education the data obtained were
presented in theform of bar graph.

Graph 01: Perception of teachersfor positiveitems
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The datarepresented in the graph indicatesthat for al the 5 positive responsesthe teachersresponded
positively asthey opted the Strongly Agree and Agree optionsthe most. The responsesrecorded for Neutral,
Disagree and Strongly Disagree were almost negligible. This means that the teachers’ of Bilaspur District were
instrong favor of Inclusiveeducation ininclus ve setting rather than that of exclusive setting.
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Graph 02: Perception of teachersfor Negativeitems
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For Negative items the perception of teachers’ as drawn from the graph specifies that the teachers
sdlected the options Strongly Disagree and Disagreefor the maost which showsthat they werenot infavor of
exclusive education and exclusive stting.

Analysisof Objective 2. To study the perception of teachers’ of Bilaspur District of Chhattisgarh
State about challengesof inclusiveeducation
For analyzing the perception of teachers’ about challenges of inclusive education an open ended item
was provided inthetool. Inthisitem variousresponses were obtai ned from the respondentswhich werethen
classified and grouped into common themes.
Graph 03: Perception of teachersfor Challengesof Inclusive Education
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From the above graph it is depicted that around 60% of the teachers reported that availability of
untrained teachersand problem in assessment of such children arethemgor chalengesof inclusiveeducation.
Bullying andinflexible curriculum are the second most challenge which were sel ected by almost 40-45% of
teachersof Bilaspur district. Around 28% of teachers stated that infrastructure playsan important rolethus
lacking in proper infrastructurefacilitieswas d so achallenge of inclusiveeducation. 32% of teachersareina
view that non- availability of suitablemateria sandtechnol ogy aretheessential chalengeof inclusveeducation.
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Discussion

The findings drawn from the analysis of objective 1 i.e. perception of teachers’ of Bilaspur district about
inclusive education indicatesthat the teachers of Bilaspur district have more positive perception ascompared
to that for negativeitems. Thisfinding issupported by Bala& Gupta(2021) with theconditionthat inclusive
education modules should be integrated into teacher education programs. However Verma& Srivastava
(2023), Chhabra& Singh (2022) and Kumar & Patra, 2022 disparate the findings of thisresearch work.

Lack of Untrained teachersisagreat challenge asdepicted by thisresearch work and isa so sustained
by Kumar & Peatra, 2022, Chhabra& Singh (2022), Baa& Gupta(2021) and Mishra& Jha(2022). Tiwari,
Das& Sharma(2021), Chhabra& Singh (2022) and Verma& Srivastava(2023) arein favor of Lack of
materiasand technology for supportinginclusive education. Whereas Chhabra& Singh (2022), Pandey &
Mishra(2023) and Vermag& Srivastava(2023) conflicting thefinding that inclusive educationisnot anextra
burdenfor theteachers.

Conclusion

Inclusiveeducationisawideterminol ogy which meansaccommodating variousdiversified sudentsinto
the classroom irrespective of their race, caste, creed, culture, IQ level and learning disability. As teachers’ perception
and attitude play animportant rolein making thisconcept fruitful henceitisneeded to assesstheir inclination.

From thefindings culminated by thisresearch work it can be concluded that the concept of inclusive
education issupported by theteachers of Bilaspur district provided that theteachersshould bewell trained to
accommodatetheneedsof diversified studentsaswell asto assessthem accordingly, well equipped with the
necessary materia sand technol ogy and furnished with gppropriateinfrastructural facilities.
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