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A Critical Sudy on theAttitudeof the FutureTeacher stowards
| nclusive Education Approach

Abstract

Currently, the concept of inclusive education
ORIGINAL ARTICLE has emerged, which believesintheidea that racial
segregation is against the law nature. However,
the adoption of this approach is highly dependent
on teachers’ attitudes, which can have different
influences. Children with disabilities also have
access to classrooms. Current research on future
teachers’ attitudes toward inclusion. The study
aims to assess attitudes towards inclusive
education among B.Ed. learners as well as

Authors educators. The researchers conducted
Prof.(Dr.) Mohd Sadig Ali Khan comprehensive inter.vi ews Wit.h Speci elists apd
Department of Education guides, as well as informal interactions with
student teachers. Specific response instructions

& were developed for each section of the rating

system. The initial draft of the scale has 30 items.

Gopal Narayan Dwivedi The study sample consisted of 55 randomly
Research Scholar selected student teacher from Jamia Urdu College
Department of Education of Education, Aligarh. The investigator finalized
Sanskriti University theitemanalysismethodol ogies and created a tool
Mathura, Uttar Pradesh, INDIA with 25 things on a five-point scale. Finally,

effective implementation of inclusive educationin
schools relies heavily on teachers. Developing
knowledge and skills during pre-service training
iscrucial for successful inclusion operations.
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I ntroduction

Educationisavita entitlement for every child. Education isto equip studentswith the understanding,
abilities, and knowledge needed to contribute to India’s communities and workplaces in the future. The
fundamental aim becomes more difficult as schoolsaccommodate pupilsfrom moredifferent originsand
talents. To addressthesedifficulties, ingtructors, parents, and members of the community must work together
to create moreinclusive schools. Inclusionisateaching approach and notion that ensures al studentshave
community membership and moreopportunity for socia and academicachievement. Indusionisabout ensuring
that every learner feel comfortable and that their unique requirementsalong with learning stylesare met,
because teachers’ attitudes towards inclusive education play an important role. Meaningful education for
children with special needs (CWSN), an attempt in this study. Thiswas conducted to study the practical
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attitude of teachersin e ementary schools, and we plan to continue conducting it inthe future. It playsan
outstanding rolefor plannersand policy makersto design professond programs. Practicd teacherstodevel op
positiveattitudestowardsinclusveeducation.

Concept of Inclusive Education

Themain principleof inclusveeducationisto educateal children, with or without disabilities, inthe
sameclassesastypica children. Towardstheend of the 20th century, thisbecameincreasingly recognized as
aprinciplethat encouraged and welcomed diversity among al students. It aimsto eiminatesocia excluson
caused by perceptionsof diversity based on race, socio-economic class, ethnicity, religion, gender and ability.
Education isconsidered afundamental humanright that |aysthefoundationfor amorejust society. Asaresult,
an emphasisonjustice suggestsaconcernfor justice (Ainscow M., 2018). Thebasicideaof educationisto
dojusticefor all. Nesco Research Ingtitute of statistics (2018), showed that 263 million children are out of
school worldwide. tThechildren arefemae, from poor families, mentdlyill, physicaly disabled, or have HIV/
AIDS disease. Of these children, 9% are children between the agesof 6 and 11. H. Thereare 61 million
peopleinthelower agegroup. primary school, 25% of children aged 12to 14, i.e. H. 63 million high school ,33%
of children aged 15t0 17, or H. 139 million, do not attend secondary school school. Educating thesechildren
isahugechallengefor theworld. Therefore, effortsare being made at international and national levelsto
involvethese childrenin education and make them an important part of social and nationa development.
Society cannot devel op unlessalarge portion of the popul ation iseducated and contri butesto the devel opment
of society. Theteacher isresponsiblefor thistask. Therefore, teacherswill receive specialized training to
provide the necessities of inclusive education. In this direction, teachers’ positive attitude towards inclusive
educationisvery important.

Attitudes of Teacher’s towards Inclusive Education

Teachersat theschool level arethemain factorsfor educationa successandthisalso gppliestoinclusve
education. However, about 10% of teachersare untrained. Those receiving education do not havetheskills
and attitudes needed to shape their educationincluding. Our classrooms are multigrade and overcrowded,
and our curriculum rarely reflects reality. Children’s lives and interests because teachers do not have the
necessary skills and attitudes; It’s time to think about how to adapt your training program to this challenge.
Teachers’ attitudes towards inclusive education can only be developed if teachers have the necessary
competencies. Knowledgeof thedifficultiesand Strategiesin teaching such children only after training CWSN
providesclassroom input, instruction, and collaboration with peers, parents, and others. Teachers can work
with advisorsto addressinclusionissues and foster positive attitudes ontheroad to inclusion. Thiscan be
achieved if teachershave apositive attitude towardsinclusive education. We aim to create fun schoolsand
classroomswherechildrenwith specia needscan spend their timewith peace of mind and learning. Therefore,
teachers’ attitudes towards inclusive education can be considered. Teachers’ knowledge of constitutional
provisions, adaptive pedagogy, etc. Assessment methods, CW SN needs, and teacher sengitivity to specific
approaches. Pursuing inclusiveeducation. Previousresearch hasshown that teachersarenot doingtheir job
well. Attitudestowardsinclusive education hinder educational success comprehensiveeducation

Training Teachers in Inclusive Pedagogies

Training teachersinind us ve pedagogiesinc udesstudentsof dl ability levels, increasesteacher avareness
of theimportanceand benefits of inclusion, and improvestheimplementation of inclusive education systems.
Thisisoneof themost important parts. Teachersareloca swho host students. TheWorld Bank assertsthat
theattitudes of generd educatorsand educatorsin mainstream settingstoward studentswith disabilitieshave
generally improved, perhgpsasaresult of various policiesand programsduring the 2000s. The Rehabilitation
Council isresponsiblefor teacher training. TheRehabilitation Council of Indiacurrently conducts561ongand
short term coursesfor professionasin 16 categories conducted by variousuniversitiesingtitutions. Thereare
1,176 professionalsand her 1,791 empl oyeesregistered in the Central Rehabilitation Register, bringing the
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total number of registered professionalsand 30,935 employees. To achievethegod of educationfor dl, itis
essentid to educate educators about theimportance of inclusion and how to organizeinclusive classrooms,

Review of Related Literature

Patrica, B. (1997) focused on elementary school teachers’ attitudes toward inclusion, education. They
concluded that e ementary school teachers demonstrated the most Negative attitudestowardsinclusion.

Ferris(1996) compared the attitudes of general secondary school teachers and special secondary
school teacherstowardseach other. Inclusion practices. Asaresult, specia education teachersbeproactive
about including studentswith disabilitiesin generd education.

Sharma (2001) conducted astudy to find out what concerns school teachershaveregardinginclusion
education. He salected asample of his310 eementary school principasand his484 teachers. Public Schools
in Delhi. He noted that both principal sand teachersare concerned. Regarding thelack of resourcessuch as
specia education teachersand educationd facilities. Therewasalack of sufficient resourcesand trained staff
toimplement inclusive education program.

R. Sourcheand A. Selvan (2017) investigated B.Ed. students’ perspectives on inclusive education.
This study examines B.Ed. students’ attitudes towards inclusive education. To determine any substantial variation
intheattitude of B.Ed. studentsto promoteinclusive education, consider factors such asgender, location,
ma or subject, educational quaification, family type, and marital status. A normative survey wasundertakento
assess student instructors’ attitudes towards inclusion education. Arandom sample of 300 B.Ed. students
(both genders) wastaken from six collegesin the Puducherry region. The sample consistsof both first and
fina year student instructors. Inclusiveeducationisan effectiveway to eliminatediscrimination. It promotes
good social relationships and interactions. As a result, it is the teacher’s responsibility to improve the ability of
handicapped studentsto socially, participatein communication, and live successfully, aswell astolearnto
function asa regular citizen in society to meet teacher obstacles, it’s important to cultivate a positive mind-set
and ability.

Jogeswari Dash et al. (2019) investigated the attitudes of perspectiveteacher educatorstowards
inclusiveeducation. Toinvestigatethe attitudes of teacher educatorstowardsinclusive education. Comparing
theattitudes of male and femal eteacherstowardsinclusive education. This study used descriptiveresearch
method. Teacher trainer from all perspectiveswith her B.Ed integrated for 3 yearsand M.Ed. studentsfrom
RaendraUniversity, Baagir congtituted the popul ation of the present study. The primary purpose of thisstudy
isto comparetherecruitment status of teacher trainersbased on gender, career path, and gradelevel. Inthis
study, teacher educatorswith amal e perspective had dightly more positive attitudesthan femalein-service
teacher educators, and sciencein-serviceteacher educatorshad better attitudesthan art teacher educators.

Need and Significance of the Sudy

Inclusive education model sare now rapidly gaining acceptance by the mgjority of the population raise
special children in a normal environment with normal children, Educators believe that children’s intellectual
development isspecial. Socia and emotional differenceswere noticeablewhen learning a ongside normal
childrenlikeisolated. Therefore, thedevel opment of inclusveschool sisessentid. Therefore, thefuture Teechers
(bachd or of education, in-serviceteachers) face greater chalengesin devel oping both regular and mainstream
teachers. Wesupport specid children and meet their diverseneeds. Theroleof teechersinincluson Multitasking
attitude needsto be properly managed throughout devel opment apositiveattitude toward therolesand tasks
assigned to you. So the attitude of the studentsisteachers play akey role with wide avareness, confidence
and confidenceAbility to be an effective teacher in aninclusive environment. In thisaspect, studying their
postureisbecoming increasingly important.
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Satement of the Problem
“A Critical Study on the Attitude of the Future Teacher towards Inclusive Education Approach.”

Objective of the Sudy

To study theattitudes of Future Teacherstowardsinclusive educationin compareto their gender.

To study theattitudes of Future Teacherstowardsincl usiveeducationin compareto their marital status.
To study theattitudes of Future Teacherstowardsinclusive educationin compareto their locality.

To study theattitudes of Future Teacherstowardsinclusive educationin compareto their Educationa
Qudification.

Tofind out the attitude of Future TeachersAttitude towards Inclusive Education in comparetheir
teachingingruction.

Hypothesis of the Study

H,: Thereisnosignificant difference between Maeand Female Future Teachersregarding their attitude
towardsInclusve Education.

H,: Thereisnosignificant difference between Married and Unmarried Future Teachersregarding their
AttitudetowardsInclusive Education.

H,: Thereisnosignificant difference between Rural and Urban Future Teachersgarding their Attitude
towardslInclusve Education.

H,,: Thereisnosignificant difference between graduateand Post graduate Future Teachersregarding their
AttitudetowardsInclusive Education.

Delimitation of the Study
»  Thestudy conducted Aligarh district only.
» Thesampleiscollected from second year B.Ed., student teachersonly.
»  Samplesdected from JamiaUrdu College of Education.

Research Methodology
Research Method

The current investigation was conducted using the Descriptive Survey M ethod. Thismethod provides
accurateinformation on the current state of the phenomenon and allowsfor valid genera conclusionsbased
onthefactsobtained.
Sampleof the Sudy

Thesampleconsistsof 55 B.Ed., student teachers (both male and femal €) sampl esrandomly selected
from Jamia Urdu college of Education. The sample includes second year students’ teachers
Tool Used

A self-created Attitude Scal ewas utili zed for datacollection and management. Thisscaeincludesfive
dimensions: curriculum and technique, support for children with disabilities, teacher readiness, learners’ needs,
and classroom setting. The scale offers five possible responses: ‘Strongly agree’, “agree’, ‘Neutral’, ‘Disagree’,
and “Strongly Disagree’. The scale consists of 25 elements.

Table01: Differencesin average scores of student teachers by gender

Gender | N | Mean | SD | t-value | Levd of Significance
Mae 29 | 69.00 | 856 | 0.00 significant
Femae | 26 | 41.00 | 7.94

(Source: Primary Data)
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Thetable showsthat thevariabl e attitudetowardsinclus ve education among B.Ed. student teachers
hasat-valueof 0.01 andissignificant. Therefore, thenull hypothesesarergjected. Thereisaconsiderable
disparity in attitudestowardsinclusive education among B.Ed. student instructorsbased on gender.

Table02: Differencesin average scores of student teachersby marital status

Locality | N | Mean | SD | t-value | Levd of Significance
Married 41| 53.85 | 18.68 | 0.00.57 significant
Unmarried | 14 | 61.00 | 04.48

(Source: Primary Data)

Thetable showsasignificant t-valuefor attitudes towardsinclusive education among B.Ed. future
instructors (p-vaue < 0.05). Hence, the null hypothesisisaccepted. No significant difference existsbetween
themean scoreof Attitudestoward inclus ve education among B.Ed. student ingtructors, regardlessof marita
datus.

Table03: Differencesin average scores of student teachersby locality

Locality | N | Mean | SD | t-value | Leve of Significance

Urban 25 | 39.50 | 7.08 significant

Rurd 30 | 68.00 | 9.43 0.00
(Source: Primary Data)

Abovetable showsthat the variable attitudetowardsinclusive education among B.Ed. futureteachers
hasat-vaueof 0.01 andissignificant. Therefore, the null hypothesesareregjected. Thereisaconsiderable
disparity in attitudestowardsinclusive education among B.Ed. sudent instructorsin thelocality.

Table04: Differencesin average scoresof student teachersby educational qualification

L ocality N | Mean | SD | t-value | Leve of Significance
Post graduate | 12 | 38.50 | 6.49 0.00 significant
Graduate 33 | 6750 | 6.89

(Source: Primary Data)

Thistable showsthat attitudestowardsinclusive education among B.Ed. futureteachershaveat-vaue
of 0.01 and aresignificant. Hence, thenull hypotheses areregjected. There considerable difference between
the mean score of attitude towardsinclusive education among student teachers of B.Ed., of educational
qudification.

Findings and Discussion
Key findingsof thestudy:
> Mog student ingtructors support inclusive education.

» Malestudent teachershad amore positive attitude toward inclusive education than femal e student
teachers. Maeand femal e student instructors have significantly different attitudestowardsinclusive
education.

»  Graduate student instructors had asomewhat more positive attitude towardsinclusive education
compared to Post Graduate students.

Conclusion

Inclusive educationisone of themost educational programsin the school system. It providesequal
opportunitiesfor al childreninregular dlassroomsand teacher isthemainindividua inimplementinginclusve
education efficiently in schools. Asaresult, devel oping knowledge and skillsduring the pre-servicetraining
periodiscritica for implementinginclusion. Teachersshoul d be equipped with theessentid attitudes, abilities,
and competences to effectively support students with special needs. Student teachers’ attitudes toward inclusive
education will aid in accomplishing this goal. This paper aims to compare future student teachers’ attitudes
based on gender, locality,qualification etc. resultsindicate that mal e student teachershave adightly more
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positiveattitude than femal e student teachers, and undergraduate student teachers have abetter attitude than
postgraduate student teachers.
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