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Abstract

Women’s empowerment is a continuous and
evolving process that strengthens their capacity
to shape and overcome barriersin order to havea
say in all public financial, political, and social
matters. It is perceived as a method by which
women can challenge current power hierarchies
and take on greater accountability for their own
lives. Education can be harnessed as a means to
achieve this goal. The concepts of “gender,”
“equality,” and ““empowerment” of females have
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Authors been commonly employed as popular phrases in
AnjanaKumari educational resources for a considerable period,
Research Scholar as evidenced by the National Curriculum

Faculty of Educetion Framework for Institute Education (2005). Gender

in the context of ensuring fair and equal accessto

and resources. The focus was primarily on a formal

Dr. Jai Prakash approach to equality, where equal treatment held

Associ ate Professor greater significance than achieving equal

HoD( Education) outcomes. Empower ment refers to the possession
RamchandraChandravanshi University of autonomy, authority, and agency to govern
Bishrampur, Jharkhand, INDIA one’s own life, manage one’s own resources, and

exercise one’s own decision-making capabilities.
Education that prioritizes equality helpsgirlsto assert their rights and make significant contributions
to enduring, sustainable development. Empowerment in the classroom encompasses several key
components, such asingtilling in students a sense of self-worth and appreciation for their individual
contributions, fostering critical thinking skills, promoting an under standing of gender equality, providing
increased access to resources, and equipping them with the ability to assess alternatives and make
informed decisions.
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Women Empower ment

Empowerment isthe process of taking charge of our lives, our resources, and our decision-making
abilities. Girlswho areeducated for equdity haveahigher likelihood of advocating for sustainable devel opment
and exercising their rights. In the context of education, empowerment entail sfostering self-awareness, a
positive sdf-concept, and self-actudization; devel oping theability tothink critically; giving accessto resources,
and cultivating the ability to assess optionsand make decisions.
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Female Prospective Teacher

Definition of Femal e Prospectiveteachers.- Femad e prospectiveteachersare women whosetemporary
activity isinstructing students, involving the ddlivery of lessonsto studentsduring their internship. Being a
teacher isacollege-supervised experiencethat isusually thelast course of an undergraduate or graduate
degreeat auniversity or college. It requiresteacher education and certification and isusually situatedina
neighboringingitute.

Objectives

1. Toassessand comparetheleve of Women Empowerment, Persondlity factorsand sdl f-concept among
prospectiveteachersof primary, B.Ed. and B.Ed. with PG level education.

2. Tostudy thedifference between rura and urban prospectiveteachersof primary, B.Ed. and B.Ed. with
PGinther level of Women Empowerment, personality factorsand self-concept.

Literature Review

A literaturereview offersaviewpoint on the subject by pointing out current research ggpsand possible
linesof research.

BhargavaAnupama (2015), Her study surveyed 330 student teachersfrom five collegesin Ranchi,
focusing on their attitudestowards the teaching profession and professiona competencies. Themajority had
apoditiveattitude, with a5% difference between ma eand femal eteachers. However, therewasasignificant
difference between experience and non-experience, art and sciencetribe and non-tribal teachers.

Kugmurthi S(2012), Thisresearch reveal sthat family support, institutional support, professional
devel opment activities, and preventing promotion are S gnificant factorsinfluencing the professiona mobility
of female perspective teachersin Indiaand Sri Lanka. Other factors include facilities for professional
development, opportunities, and awareness of rights. In India, effortsfor professional development are
associ ated with professional mobility, but barriersfor further education and trainingremain. Domesticfactors,
intra-organizationa factors, and psychological factorsa so play arole.

JasmineAnne Shyla, F. L (2019), Her study surveyed 856 fema e B.Ed. teachersfrom 10 out of 75
colleges, reveding no significant differencesin classroom abilities, extra-curricul ar activitiesmanagement,
teaching approach, ethics, relationship with sudents, and teaching competency. However, it found significant
differences in hobbies and birth order, highlighting gender and age’s role in female B.Ed. success.

Kanti, KS(2011), Her study exploresthe correlation between theval ues, attitude, and teaching aptitude
of prospective B.Ed. institute teachers. Results show that male and graduate teachers have higher values,
while religion, sex, academy qualification, and parents’ income do not affect theoretical worth. Arts and Hindu
religion-related professors have better economic worth.

Punam Sindhu (2015), Her study reved sasignificant differencein teaching capacity betweenintdligent
and non-intelligent B.Ed. sudent teachersin Haryana, with high-intelligent urban femaeteachershaving greater
capacity than low-1Q maleteachers. No discernibledifference exists between rurd and urban teachers, with
varied teaching competency levels.

Level of Women Empower ment Among Female Prospective Teachers

For women to truly participatein decision-making processes and achieveindependence, they must be
empowered, especially aspiring teachers. According to thisstudy, more aspiring teachersfrom all three
educational levels had an average degree of women’s empowerment, with elementary teachers having a
somewhat greater percentage of better empowered women than B.Ed. and B.Ed. with PG level instructors.
Thecausesof thisdiscrepancy indudemedia, education, greater socid mobility, and morein-personinteractions
between men and women. The study a so showsthat potential teachersin rura and urban areas, especially
those pursuing a B.Ed., have significantly different degrees of women’s empowerment. While there are no
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significant differences between potentia primary and B.Ed. teachersin rural and metropolitan areaswith PG
leve education, rurd teachersarebetter equipped to handle everyday problemsand diverse scenarios. Teacher
effectiveness, performance, behaviors, organizational productivity, and the development of students’ personalities
andillsaredl sgnificantly influenced by their personaity traits. At dl educationd levels, ahigher percentage
of aspiring teachershave the independence and extrovers on that successful educatorsrequire. Onthe other
hand, prospectiveinstructorsfor B.Ed. and B.Ed. with PG tend to be poised and aert, but they also have
significant anxiety and maadjustment.

By examining personality traits associated with teacher effectiveness, research on teachers’ personalities
can contribute to the enhancement of teaching-learning processes. Theresults of the study on personality
variables among aspiring teacherswho have varying degrees of women empowerment are consi stent with
earlier research andimply that moreinvestigation into these aspects may improveteaching-learning outcomes.

According to the study, aspiring teachers at all three educational levels—primary, B.Ed., and B.Ed.
with PG haveaveragelevelsof femaeempowerment and bold, self-assured, andresilient personalities. This
showsthat evenif they are capabl e of making decisionsand solving problemsfast, situational circumstances
likealack of autonomy, apropensity to take pains, and alack of socia support may prevent them from doing so.

The literature on self-concept indicates that women’s empowerment is not as frequently studied as
students. Ateacher’s accomplishments, effectiveness, and involvement in the education sector are significantly
influenced by their self-concept. Nonethel ess, the study discovered that in order toincreasetheir effectiveness
and sense of empowerment, aspiringingtructorsmust cultivateahigh-level self-concept. Indicatorsthat support
femal e perspectiveinstructorsincludefamily history, marital status, educational attainment, acceptance of
smdll family norms, knowledge of gender equdity and sengitivity inthe congtitution, involvement inwomen-
related initiatives, and possibilitiesfor decision-making. Parental support throughout thefamily both before
and after marriageiscrucia for empowerment. Although women arefrequently competent, capable of making
decisions, and ableto carry out responsible activities, they areunableto fully achieve empowerment in all
domains. This problem can be exacerbated by elements like patriarchy, men’s covert reluctance to accept
women, and the propensity to grin constantly. Whilestriving for empowerment isnot invain, itisimperativeto
keep up the momentum in order to empower aspiring educators and make asignificant contribution to the
advancement of society.

Women’s empowerment is essential to their independence and involvement in decision-making, especially
for aspiring teachers. According to thissurvey, agreater proportion of aspiring teachersacrossall three
educational levels have an average degree of women’s empowerment, with elementary teachers marginally
morelikely to be better empowered than B.Ed. and B.Ed. with PG level instructors. Thereasonsfor this
discrepancy include socid connection between men and women, media, education, and greater socia mobility.

The study a so showsthat potentid teachersinrurd and urban areas, especialy thosepursuingaB.Ed.,
have significantly different degrees of women’s empowerment. While there are no significant differences between
potential primary and B.Ed. teachersinrura and metropolitan areaswith PG level education, rura teachers
are better equipped to handle everyday problems and diverse scenarios. The efficacy, performance, and
organizationd productivity of ingructorsaresignificantly influenced by their persondity traits. At dl educationa
levels, alarger percentage of aspiring teachersare generally independent and gregarious, while B.Ed. and
B.Ed. with PG aspiring teachersaretypicaly perceptive, poised, and enterprising. Even in caseswherethere
isno officia relationship between ateacher and student, teachers should makethe most of their personality
when doing instructional responsihbilities. According to the study, personality traitsincluding resilience,
decisiveness, and enterprisingness are important for instructors’ efficacy. However, in terms of women’s
empowerment, prospective teachers at all three educational levels—primary, B.Ed., and B.Ed. with PG—are
mediocre. Thisshowsthat evenif they are capabl e of making deci sionsand solving problemsfast, situational
circumstanceslikealack of autonomy, apropensity to take pains, and alack of social support may prevent
them from doing so.
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The literature on self-concept indicates that women’s empowerment is not as frequently studied as
students. Theresultsimply that in order to increasetheir effectiveness and sense of empowerment, aspiring
ingtructorsshould cultivateahigh-level self-concept. Compared to primary teacherswith greater qudifications,
thosewith lower qudificationshad adightly stronger self-concept.

Indicators that support female perspective teachers” empowerment include family background, marital
status, education level, acceptance of small family norms, knowledge of gender equality/sensitivity and
constitutional provisions, involvement in women-rel ated programs, and opportunitiesfor decision-making.
However, women’s empowerment requires more than just education and understanding of women’s issues.
In order to support women in becoming independent, dynamic, brave, and able to handle challenging
circumstances, itisaso essentia to educatethosein theirimmediatevicinity, especialy men, and cultivatea
good attitude toward women. Women’s empowerment is also greatly aided by parental support both before
and after marriage. Evenif alargenumber of femal e prospectiveteachersmay succeed and beefficientintheir
administrative and academic roles, anumber of obstacles prevent them from fully achieving empowerment.
Therefore, in order to guaranteethat aspiring teachersarefully empowered and makeasi gnificant contribution
to the advancement of society, efforts must be sustained, increased, and done so with more devotion.

Conclusion

Teachersplay acrucid rolein education, transmitting knowledge, promoting persondity devel opment,
and participating in society’s development activities. Nonetheless, they frequently deal with issues like sexual
harassment, violence, and atrocitiesin addition to gender inequality. According to astudy, aspiring teachers
are outgoing, self-reliant, and perceptive, with average levels of women’s empowerment and self-concept.
Bothforma and non-forma education sysemsshouldimplement policiesaimed a empowering theseeducators.
Itis recommended that views toward women and women’s empowerment be changed, that women studies
be strengthened inteacher education programs, and that women studies beintegrated into thecurriculum. In
addition, need-based education on women’s rights, gender sensitivity, equity, welfare facilities, and constitutional
provisions should be created. Lastly, training curriculamust to be created with aspiring educatorsin mind,
emphasizing particular difficultiesand offering direction on how to empower women.
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